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1. Overview on the context  

1.1. Legal and policy framework in the field of LLL policies 

  

The current national policy documents are consistent with the principles of lifelong learning, 
which are stated as national priorities. The main policy documents through which Romania aims to 
pursue the Lisbon Agenda objectives in the field of vocational education, training, and employment 
are: the National Development Plan 2007-2013 (NDP) and the Operational Program in the field of 
Human Resource Development (OP - HRD), the Strategy on Short and Medium Term regarding 
Continuous Vocational Training 2005-2010 (MMSSF, ANOFM, MEC, CNFPA, 2005). 

The NDP’s strategic priorities includes: fostering economic competitiveness and development 
of the knowledge-based economy, development of human resources, and support of employment 
and social inclusion.  

OP - HRD aims to develop the human capital and increase the competitiveness on the labour 
market by means of equal opportunities for participation in lifelong learning and the development of 
a modern, flexible, and inclusive labour market, while explicitly promoting the role of a highly skilled 
and adaptable workforce. The proposed key actions in vocational education, training, and 
employment are consistent with the European targets: increased participation in lifelong learning, 
increased capacity of the system of education and initial training in building competences relevant 
to the labour market etc. 

 
At national level, there are a number of discrepancies between the different policies, which are 

not coherently integrated and allow for a parallel functioning of different systems like the quality 
assurance, career guidance and counselling, evaluation and accreditation of the competencies 
acquired in non/formal and informal educational contexts.   

·  lack of a global, integrative and coherent approach regarding to the entire educational and 
training path of an individual, to encompass in an unseemly vision the preschool and 
compulsory education system with the initial vocational training, but also with the 
continuous adult education and training; 

·  existence of discrepancies between the different lifelong learning systems, that lead to lack 
of coherence and flexibility in the relation between the initial education and training and the 
continuous training; 

·  some objectives of lifelong education are stated at a very high level of generality, making 
difficult to evaluate and monitor the expected results;  

·  poor involvement of the social partners, civic society and of the private sector in the 
validation and the implementation of the strategic objectives; 

·  existence of mismatches between the priorities proposed in the policy documents:  
·  insufficient financial resources allotted to support the proposed objectives. 
Yet, some endeavours have been made in order to harmonise the policies and the legal 

framework. Measures have been made in the field of qualifications and definition of the National 
Framework of Qualifications by starting the institutional development process.  

Regarding the quality assurance and making the initial education and training more attractive 
the main measures are: creation of new specialisation pathways; developing new curriculum in 
accordance with the professional training standards and based on a transferable credits system; 
strategic planning of priorities regarding the development of professional training through a system 
covering all the levels; developing partnering structures; increasing the number of authorised 
training providers 

These measures have made more attractive the initial education and training system, 
especially for rural era. The number of pupils included in the technological high schools and arts 
and crafts schools being bigger in the school year 2005/2006 with over 36 thousands than in the 
school year 2002/2003.  

According to a number of studies Romania has one of the lowest rate in Europe regarding the 
enrolment of youngsters and adults in education and training, especially at the following indicators: 



   

 

attendance of adults aged between 25-64 old in education and training, the rate of the early 
leaving from the education system, the rate of pupils aged 15 who only can reach the the lowest 
level of performance in the field of basic competencies. 

 

1.2. The guidance and counselling system  

1.2.1. The legal framework 
 
The information, guidance and counselling activities running under the Ministry of Education by 

means of Centres for Psycho-pedagogical Assistance in the secondary level (supplying 
educational and vocational guidance to students, parents and teachers) and of Centres for 
Information and Guidance within most of the university centres, addressing higher education 
students and graduates are regulated by the Education Act No. 84 / 1995 as well as by other 
Ministry Orders. 
 

Under the Ministry of Labour also runs a parallel network of guidance and counselling services 
tailored to the needs of labour force being coordinated by the National Agency for Employment. 

The national policies for information, guidance and counselling services are currently being 
shaped by different social, educational and occupational factors like: the existence of 
disadvantaged groups, social, economic and cultural inequalities at the local, regional and national 
level. It is important therefore to focus the information, guidance and counselling services on 
actions meant to improve social insertion chances of all social groups, for improvement of 
participation in education and training of all youth categories, of choosing educational routes 
according to personal resources, interests and individual aspirations; reducing school drop out; 
improvement of self-image, career development etc. as well as for improvement of work force 
insertion on the labour market; reducing the duration of unemployment; increasing the territorial 
and trans-occupational mobility of the work force, as well as the interest regarding ensuring 
domestic jobs for youth with substantial potential and performance, be it intellectual, management, 
sports etc. 
 

1.2.2. Guidance providers and networks  
The national system of institutions in charge with information, guidance and counselling in our 

country consists of the following networks, public centres or services.  
 
The Ministry of Education network 

·  Centres for Resources and Educational Assistance is an umbrella organisation for 
coordination of the activity of Centres for Psycho-pedagogical Assistance, Centres 
for Inclusive Education and Speech Impairment Centres. The guidance and 
counselling offices are organized in schools with more than 800 students or by groups of 
schools. The target population consists of pupils from all levels of pre-university 
education (compulsory and post-compulsory, 1st to 12th grade), parents and teachers 
serving that particular territory. They provide educational guidance, psychological 
counselling, expert consultancy in study-related matters, information about professions 
etc. The school guidance system is run administratively through the school inspectorates 
and methodologically through the Institute of Educational Sciences, which provides the 
theoretical background and methodological tools for guidance practitioners. 

·  Centres for Information and Guidance addressed to the undergraduates and 
graduates in university centres in issues of interest for vocational decision-making, 
academic and professional mobility, recognition of credits and qualifications etc. 

·  Complex Expertise Commissions for the psycho-diagnosis and guidance of the 
students with special educational needs. 

·  Information and Consultancy Centres for Youth (ANSIT) in the framework of the 
National Agency for Supporting Youth Initiatives. Target population is represented by 



   

 

youth aged 16-26. 
 

 
 
The Ministry of Labour network 

·  The Centres for Information and Vocational Counselling are located in all counties 
and are coordinated by the National Agency for Employment. The target population 
consists of young graduates, people with unemployment status, adults seeking for 
occupational change etc.  

·  EURES - The national network of services was established (http://www.anofm.ro/eures). 
The National Agency for Employment (ANOFM) offers services of work mediation as a 
member of EURES. Partners of public services within the network are trade unions, 
private organizations and also different actors on the labour market. The European 
Commission coordinates the network.  

·  During 2004-2008, the National Agency for Employment (ANOFM) established 8 pilot 
centres in the 8 Romanian regions through a national programme called “Services for 
people with special needs”. Within next years, the network should be extended to 42 
centres, one in every county. 

 
The Ministry of Health network 

·  The Educational and Vocational Guidance Medical Commissions and Prophylactic 
Medicine Centres deal with medical validation of the educational and vocational 
qualification of students at all pre-university levels. These bodies work in close 
cooperation with the National Institute for School Hygiene to elaborating the requisite 
and standards of healthy and safe environment to learners. 

·  Information and Consultancy Pilot Centres for Families dealing with information and 
consultancy in various domains (including vocational guidance) to families with social 
difficulties. 

A number of private initiatives focus on selection and placement of the workforce, mainly 
highly qualified. There are paid services available for staff recruitment and training, especially 
connected to the Human Resources Department in every corporation. The nongovernmental and 
private sector initiatives are not visible and do not have a large impact at national level.  

Information, guidance and counselling programs are running by means of the European-
funded projects, namely Phare, Lifelong Learning Program. 

The National Resources Centre for Vocational Guidance - Euroguidance Romania 
(www.euroguidance.ise.ro) set up in April 1999 (Ministry’s Order No. 3703/29.04.1999) serves as 
link between the official sources of information (both European and national) and the beneficiaries 
of guidance and counselling activities (both individuals and organizations). 

 
1.2.3. Current changes and trends 

The main laws on education (the Education Law for the Pre-university Education, the 
Education Law for the Higher Education Institutions, the Teacher`s Statute) are currently in a 
process of open public debate in order to implement new reform measures. Yet, their status of 
organic laws gives them few chances of being adopted in the Parliament. 



   

 

The Education Law for the Pre-university Education and The Teacher`s Statute include also 
important new regulations for the school counsellors: 

·  school counsellors should change their status from teachers (as the actual Education Law 
impose) to psychologists or school counsellors 

·  according to the actual Education Law, school counsellors as teachers have to perform 40 
hours/week as didactical activities, out of which 18 hours/week as teaching activities and 32 
hours/week as methodological preparation. Changing the status of teacher into the 
psychologist or school counsellor status implies changing also the number of working 
hours/week and holidays: psychologist or school counsellor status involves 40 hours/week 
and the right for fully paid holiday for at least 20 days/year. 

School counsellors have been organising at every county level discussions with Ministry of 
Education representatives in order to identify the best solution regarding their status. There is a 
bigger support in favour of maintenance of the actual status of the school counsellors as teachers. 

The development of the counselling network at pre-university level 
Since 2005, kindergartens have been allowed to establish their own counselling offices1. 
Since 2003, the number of local school counselling offices has been constantly increasing: at 

present (2008) there are 1600 practitioners at national level which means three times more 
practitioners than in 2003. 

The Ministry of Education approved two new regulations concerning the guidance and 
counselling services at pre-university level. Through the 2005 regulation, 42 Centres for Resources 
and Educational Assistance (CJRAE) have been established as institutions acting at county level 
with the purpose to manage, coordinate and evaluate the activity of the county and local guidance 
and counselling centres and offices, but also of others associated centres (inclusive education 
services and speaking problems services).  

Starting with 2005, school counsellors with a psychology degree earned the responsibility to 
be in charge with the psychological evaluation of the pre-university teachers. 

In what the higher education is concerned the main challenges in Romania are the 
following: 

- the establishment of the NQF, based on the learning outcomes and described in terms of 
knowledge-competences-skills; 

- the separation of the HEIs: HEIs for education, HEIs for research, HEIs for education and 
research, 

- the passage from teaching to learning based education paradigm; 

- the assessment of all the HEIs and of all the study programs; 

- increase the funding for higher education, allocated in accordance with their quality; 

- the portability of the grants; 

- the training of the trainers; 

- the establishment of the of Sustainable Development Education Strategy. 

Romania has made major steps towards the European Higher Education Area by 
reorganizing the entire spectrum of university programs. A new higher education structure has 
been adopted by the Law 288/2004 on the organization of university studies, providing the 
legislative framework for the introduction of the three cycles, Bachelor, Masters’ and Doctoral 
studies, according to the Bologna objectives. The Law came into force in the 2005/2006 academic 
year and the first generation of Bachelor students will graduate in 2008/2009. 

 

                                                 
1 The Ministry of Education regulation  5418/2005, annex 3, article 1(2) and 4) 



   

 

1.3. Bodies in charge with delivering LLL activities  

MECT network: ANFPA is in charge with the accreditation of training programs for adults, 
Teachers Training Centres in charge with the continuous training of the teachers, Higher Education 
institutions, folk universities, other private training providers etc. 

MMSSF network: AJOFM is in charge with managing the funds of the ministry for the 
continuous training or further specialisation of the labour force. It usually contracts training 
providers to run a number of specialisation courses according to the identified needs. 

 

1.4. The professional profiles of the practitioners  
The Classification of Occupations in Romania (COR) does not include the occupation of 

school counsellor. The school counsellors in the network of pre-university education are 
assimilated with the teaching staff. For the teaching occupation there are occupational standards 
developed by the National Committee for Adults Professional Development (CNFPA). These are 
available only in Romanian language at the following address http://so.cnfpa.ro/so/ (Area: M – 
Vocational Education and Training, research, design, sport). 

The career counsellors in the higher education system are assimilated to the psychologist 
occupation. For this occupation there are no occupational standards developed by the CNFPA. 

For the practitioners in the network of employment services the situation is much clearer. 
Two occupations, per se, are listed in the COR: vocational guidance counsellor (cod 241208) and 
agent vocational guidance of the unemployed people (cod 342302). 

For both occupations CNFPA developed occupational standards. These are available only 
in Romanian language at the following address http://so.cnfpa.ro/so/ (Area: R – Services and 
public administration). 



   

 

1.5. Training routes available for the professionals  
 Initial and continuing training 

To become a counsellor in Romania it is compulsory to have a University Diploma in one of 
the following specialisation: pedagogy, psycho-pedagogy, psychology, sociology, social pedagogy, 
psycho-sociology, psycho-pedagogy, or philosophy-history 1978 – 1989 graduates.  
 The accreditation exam is done starting with 2004 school year, according with the new 
Guidance and Counselling Accreditation Curriculum. The graduates who want to become 
school counsellors at pre-university level should pass the national examination. It consists in 
written exams in guidance and counselling, according with the approved curriculum. Passing the 
exam allows them to occupy one of the free teacher vacancies. The innovation brought by the 
guidance and counselling accreditation curriculum consists in the fact that graduates are not giving 
the national examination in their own specialisation  (psychologists – in psychology, sociologists in 
sociology and so on) but all graduates will have the examination in guidance and counselling. Even 
though, after passing the national examination, the school counsellors are enrolled as teachers in 
schools (pre-primary, primary, gymnasium or high schools). The Guidance and Counselling 
Accreditation Curriculum is available only in Romanian language at: 
http://www.edu.ro/index.php/legaldocs/713. 
 It is not compulsory to have a Master degree to become a school counsellor at preuniversity 
or at university level. Master degree studies in Guidance and Counselling are offered by the 
biggest public universities in Romania (Bucharest, Cluj, Timisoara, Iasi), but also by the private 
higher education institutions, as the University Titu Maiorescu Bucharest. Students can choose the 
CREDIS Department within the Bucharest University if they want to study Guidance and 
counselling at distance. 

Teachers (at preuniversity level) and professors (at university level) have to obtain 90 
ECTS within 5 years, according with the accreditation methodology of the National Committee for 
Professional Development CNFP (www.cnfp.ro) 
 Therefore, teacher at preuniversity level can choose between accredited courses at: 

a. 42 Teacher Training Houses acting at county level as public institutions agreed by the 
Ministry of Education, in charge with the teacher training. Their training offer includes 
also Guidance and Counselling courses; 

b. Private institutions such as such as Education 2000+ Centre, member of SOROS 
Open Network who have accredited courses in different areas, but also in Guidance 
and Counselling. 

Professors at university level must follow post-university courses in psycho-pedagogy and 
obtaining 60 ECTS within 3 years in order to be allowed to teach in higher education institutions. 
Such courses are offered by the Departments for the Teachers Professional Development (DPPD) 
in almost every public and private universities.  

 
2. E-practitioner profile and training  

2.1. The experience with e-guidance delivery 
Although all counsellors have access to a computer and Internet connection at least in the 

ICT lab of his school, is not at all a common practice to deliver guidance services at a distance. We 
may talk of a vicious circle in the sense that the clients do not know about the possibility to contact 
the counsellor by e-mail, an on the other hand the counsellor does not promote enough this kind of 
communication side. 

The are some very useful tools for reaching the needs of the clients at a distance. 
The Guide to the World of Occupations includes a self-assessment tool for identifying own 

interests and aptitudes. The system is available online at: www.go.ise.ro.  

There are also self-assessment tools for guidance counsellors like 
http://grundtvig.europroject.net/DPPC and www.mevoc.org. Information on the integration of the 
ICT in education is available at http://www.edu.ro/dinf1.htm. 

Some of the main ICT based tools for guidance include:  
- The battery of tests for the assessment of cognitive aptitudes and personality traits it 

is the very recent tool developed by the professors in the Faculty of Psychology and Educational 



   

 

Sciences in the city of Cluj (Romania) for the counsellors working both with young and adults. One 
round of training of the local multiplicators was organized for a proper understanding and use of 
this tool. 

- Databases created for general use in diagnosing and forecasting the vocational training 
profile of generations (educational network Educ2000, Electronic Agenda, PICC, EUROSTAGE,  
internal network of the National Agency for Employment, The Centre for the Development of the 
Vocational and Technical Education, National Observatory Romania). 

- Inter-Options - Interests questionnaire, 
- Assessment forms for individual and institutional activity of career guidance and 

counselling.  
- PLOTEUS – the Portal for Learning Opportunities throughout Europe (www.ploteus.net) 

 

2.2. Formal, informal and non-formal training for e-practitioners  
The ICT training component in the initial training is limited to basics and do not imply any 

specific training in order to develop the needed ICT competences of the e-practitioner. The 
continuous training of the practitioners do not provide neither the required knowledge and skills to 
the practitioners. A very good start was represented by the training sessions that the practitioners 
run through the associated project. 

 Some training resources are available online which represent the results of different 
projects like EGA - www.guidanceforum.net and Ariadne - http://www.ariadneproject.org. 

The practitioners get accustomed with using the specific ICT tools on the job while 
developing specific professional needs due to the contact with the beneficiaries. Especially the 
young practitioners demonstrate obvious interest in the ICT guidance packages.  

There are number of private companies providing free of charge initiation courses of web 
design, but not specifically in the field of guidance resources. 

 
3. Certification procedures  

3.1. Legal rules in the field 

In Romania, the National Centre for Training of Teaching Staff must certify the training 
provision in education (http://www.edu.ro/cnfp/index.htm). The new training programs are focused 
on the current skills required by one-on-one guidance, and thus see ICT as supplementary means 
to enhance this kind of service, not as a service itself. 

 
The body responsible with the accreditation of the studies is the National Centre for 

Accreditation and Acknowledgement of the Diplomas (CNRED - Centrul Na�ional de Recunoa� tere 
� i Echivalare a Diplomelor). It assures the academic and vocational acknowledgement,  
collaborating with the other bodies in charge like (ENIC/NARIC, UNESCO-CEPES, IAU, SOLVIT).  

 



   

 

Accreditation schemes in Romania for career counsellors 
 For psychology graduates there are new rules for obtaining the supervision and accreditation 
(2004).  They have to apply for accreditation to the Commission for Educational Psychology, 
Educational and Vocational Guidance, within the Psychology Committee - the national 
accreditation body for the psychologists` accreditation and supervision. The certified practitioners 
are listed in the Psychologists Sole Register of Evidence. At the same time, the accredited 
psychologists may ask to the same body the right to be accredited as supervisors (see: 
www.copsi.ro). 
 In June 2005, NBCC launched NBCC Romania. It is housed at the University of Petru Maior 
Targu Mures and is responsible for the administration of the Global Career Development Facilitator 
GCDF-Romania credentials and serves as a centre for counselling advocacy in Romania. 
Individuals working in a variety of career consulting settings may apply for the NBBC Romania 
accreditation.  

The Euroguidance Centre (and the Department of Lifelong Learning and Counselling - 
Institute of Educational Sciences) from Romania have run different projects financed by the 
European Union to develop/pilot maps of competences necessary in the counselling profession: 

o DPPC (adult education counsellor’s competences),  
o ICT Skills (ICT skills for Career Counsellor), 
o MEVOC (generic counsellor’s competences) 

 

Contact detailes: 
·  University Petru Maior of Târgu Mures, Master in Management and Career Counselling; 
Targu Mure� , str. Nicolae Iorga nr. 1 
T: +40265262275;  +40265262275 
e-mail: rectorat@upm.rp 
http://www.uttgm.ro 
 
·  The Polytechnic University of Bucharest, Department for Teacher’s Training, Master Adult 

Education for Career Counselling; 
313 Splaiul Independentei  Bucharest, Rectorat R318 
T: +4021 4029507; +4021 4029241; +4021 4029242 
Fax:    +4021 4029507 
E-mail   dppd_upb@yahoo.com 
http://www.pub.ro/romana/departamente/DPPDSC.html 
 
·  University Petrol-Gaze from Ploie� ti, Teacher’s Training Department, Master in Career 

Counselling 
39B-dul Bucuresti 
Ploiesti, Romania, PO BOX 52 
T: + 40 244 573 171 
Fax: +40244 575 847 
web: http://www.upg-ploiesti.ro 
 
·  University Titu Maiorescu Bucharest, Master in Psychology and Educational Counselling  
187 Calea Vacaresti Bucharest 
T: +4 021.330.26.80; +4 021021/330.21.09 
Fax: +4 021.330.15.66 
E-mail: decanat.psihologie@utm.ro 
www.utm.ro 

http://www.utm.ro/index.php?module=fcontent&id=47 

 



   

 

4. Obstacles and proposals for the training pilots 

4.1. List and explain any obstacle should hinder the testing phase  
4.1.1. Hindrances in adopting at national level the standard professional profile 

There are no fora in charge with the accreditation of all the counsellors in the education 
field that should take into account the standard professional profile. In these circumstances, the 
profile could only get an optional status.  

In Romania, there is not a clear distinction between the practitioners using ICT/providing 
services through ICT from those who do not. 

There is no consistent initial training in ICT of the practitioners, therefore it would be difficult 
to establish a profile of the e’practitioner. 

The higher institutions are not very open to include in their initial training offer the 
conclusions and results of the ICTSkills 2 project. 

The dynamic of the changes taking place in the education system.  
The risk that the training provision for the practitioners remains behind to the rapid 

development of the new technology.   
The existent professional association of psychologists could resist the recognition and 

implementation of a tool that has been produced and experimented by other-than-psychologists, 
whereas there is a fair share of educators (teachers, social workers, sociologists) working as 
guidance counsellors though unaffiliated to a professional entity. 

The revision of the national curriculum for general education in 2008 will take into 
consideration the concepts and practices that have produced results so far. It is unlikely that the 
policy makers and methodologically accredited practitioners in guidance adopt a new framework 
for training guidance counsellors that has not been tested and approved by the university. The 
centralized control of the initial training pathway remains a serious limitation of the Romanian 
education system. 

4.1.2. Obstacles preventing the guidance practitioners from gaining e-guidance skills 
- lack of accredited programs in Romania that focus on specialized IT training in guidance, 
- lack of other organized ways of developing the ICT skills (knowledge transfer between the 

practitioners), 
- traditional professional and occupational standards that do not include IT as a mandatory 

skill for guidance practitioners, 
- centralized framework for staff assessment in education (self-assessment tools bare no 

formal recognition), 
- very permissive legal framework where there is no compulsory training in ICT, there are no 

quality standards for using ICT in counselling, 
- in some cases even the lack of equipment (printers, Internet connection or easy access to 

computer). 

 

4.1.3. The expected hindrances to prevent the practitioners adopting the use of the self-
assessment tool and of the e’portfolio in their work 

- overloading with tools being unnecessary for accreditation, 
- assessing the skills that are only partially needed in counselling, 
- no perspective of having the self-assessment resolution and the portfolio recognized by 

local / central authorities when the holder aims a job/ sector transfer 
- lack of basic skills in handling the IT equipment and no immediate training available 

- Inexistence of a link between the counsellor and the client, there is no portal enabling the 
client to contact a counsellor for an interview, (self)assessment. 

 

4.1.4. The identified barriers preventing the training institutions to provide training focused 
on gaining the ICT skills from the proposed map 

- insufficient trained personnel,  
- policy framework and perspectives,  
- capability on location (space design, cost of new equipment, etc.),  



   

 

- the necessity to accreditate the program at the National Centre for Adult Vocational 
Training. 

 
4.1.5. The identified solutions for overcoming the barriers at national level include 

- recognition of prior learning for the guidance personnel with ICT expertise, and incentives 
for them to train their peers and stay in the system, acquire new positions, 

- lobby by professional associations, united by what they do and not by their background, 
- empowering and encouraging the communities to fund-raise and bring together creative 

energies, giving them a sense of pride and ownership over the results of such kind at the 
local level, 

- running a national training program in using ICT as a medium for practitioners supported 
from the budget, 

- training with international experts of the national trainers. 

4.2. Concrete proposals for the national pilot 

The National pilots are planned to last for seven months between the 14th month of the 
project (i.e. December 2008) and the 20th month of the project (June 2009). 

Starting from November 2008 a call for applications will be launched through the network of 
school inspectorates and through the discussion list of the guidance practitioners in the country. 
The target group of beneficiaries in the national pilots should include a fairly proportionate 
distribution of the participants in terms of gender, residence area, field of occupation and age.  

In the first week of December 2008 the first face-to-face one-day (or possible three days) 
meeting is planned with all the participants in the pilot training. The main focus of the meeting is to 
explain the objectives of the training course, to get the students know each other, as they will have 
to interact among themselves on a regular basis during the distance sessions and to provide them 
the basic knowledge needed to use the online platform for the course. 

The distance course will include all the theoretical fundamentals, but will be designed in a 
constructivist participatory and collaborative way to focus on the professional needs of the 
practitioners. The evaluation of the participants’ will accomplished partly through online quizzes 
and assessment of the online activity from the trainers, but also through a final exam taking place 
at the end of the course.   

 
5. ICT Skills 1 and ICT Skills 2: feed-back from the interviews 

5.1. Use of ICT Skills 1 results 
 
5.1.1. The extent to which the results of the ICT Skills 1 are used by the practitioners. 

The outputs of the project have been disseminated national wide for the preuniversity as 
well as for the higher education and employment guidance networks. The use of the two results is 
not compulsory.  

ICT Skills-1 was developed with the help of and for the practitioners in vocational guidance. 
While being involved in several project phases, they have found useful the conceptual structure 
proposed by the map of competences. 

The group selected for the experimental training in Romania were school practitioners, and 
in this capacity fulfilling a middle management role at the local level. They use the map of 
competences for making a statement about the scope of their work in relation to the 
comprehensive educational interventions, defining the prerequisite knowledge, skills and attitudes 
needed to perform at high quality standards.  

The training module lead to the creation and maintenance of a discussion forum under the 
competence „Information management” (AIOSP) that is valid to date; the forum is used by the 
guidance practitioners in the district of Bucharest who have became part of the originally trained 
team (June 2005). By our knowledge, further forums have been created and applied in the work of 
practitioners with their respective target groups. 



   

 

 Beyond the group of practitioners involved, we have no evidence of mainstreaming in using 
the results. So, further dissemination activities are welcome. Another reason for the under-use of 
the results is the general rare use of ICT in counselling; most of the guidance and counselling 
activities limit themselves to face-to-face group counselling as well as to classes under curricular 
area Guidance and Counselling. 
 
5.2.2. The results could be make more visible (inter)national wide by: 

- cascading the training from international level to national and local one, 
- expanding the range of benefits to organizing the professional life of the guidance 

practitioners at the larger regional and national level. According the map of competences, different 
people can master different elements of competences. The impact on the system could be 
enhanced by introducing the competence training in the initial education of guidance practitioners 
(currently the training in using ICT is insufficient, as for using in counselling is totally missing). But, 
altering the university curricula could be a difficult process, it is more realistic to work towards the 
introduction of the map of competence in the continuous training offer, 

- taking into account in the accreditation of guidance counsellors of a fair distribution of 
competences in a guidance team or individual that is submitting a request for accreditation. The 
map of competences could serve as an overall framework for evaluation, 

- more dissemination through: developing websites especially designed for special target 
groups (pupils, parents, disadvantaged persons), publishing a handbook/brochure with the map of 
competencies and the training contents in each national language. 
 
5.2.3. The proposed map of ICT competencies for the guidance practitioners is considered 
comprehensive, but it could be improved by: 

- allowing freedom to stress certain competences, according to the needs and features of 
the local context where guidance professionals perform. The map should be made available to 
policy makers and training providers, as well as the current results by practitioners who have used 
it, 

- updating the competences in accordance with the demands of the present (web 2 tools), 
- by ongoing validation on practitioners at international level, 
- new techniques may be included, but also it is very important to provide training on both the 

technical side and the method of relevant use in guidance and counselling. 
 
5.2.4. Appropriateness of the competences description  

Most of the practitioners find the descriptions clear. The taxonomy used in developing the 
map of competences is coherent with the agreed pedagogical requirements for a teaching design 
in our country; both aim at identifying and integrating cognitive, affective and attitude components.  

The Romanian counsellors in schools are teachers, therefore expected to apply and be 
evaluated against standardized tools, irrespectively of the subject matter; guidance and counselling 
is part of the core curriculum. 
 
5.2.5. Other skills needed by guidance counsellors include: 

- collaborative skills, 
- (self)assessment skills, 
- problem solving skills, 
- synthesis skills, 
- effective writing communication skills, 
- effective time management skills, 
- in the context of information explosion on the Internet the focus should be on effectiveness 

in the information management,  
- access search engines and find relevant information, 
- moderate online courses on career counselling, 
- use of new technology in counselling (like Ipod nano, clickers), 
- skills for developing resources for different target groups, 
- ability to access wider information and take a wider international (European) vision than the 

national one, beyond the national-local one, when giving advice and guidance, 



   

 

- they should keep the general ability to adapt their work to the needs/requests of the clients, 
to be flexible, open minded and always informed. 

 

5.2. ICT Skills 2 Implementation 
5.2.1. Necessary measures needed to assure a good impact and the mainstreaming the results  

Visibility is one of the important steps, the practitioners should be involved from the very 
beginning in the development process, not delivering them ready made outputs to apply. 
Communication with and lobby around the policy makers and training providers for integration of 
the ICT module in the initial training of guidance counsellors in universities. 

To train the local authorities in ICT for raising the awareness about the benefits of online 
presence for visibility, access to resources, communication, cost management. 

A good promotion of the project, a good selection of the collaborators, rising awareness of 
the expected results at the grass root (beneficiaries). 
 

5.2.2. Obstacles preventing the guidance practitioners from gaining e-guidance skills 
- lack of accredited programs in Romania that focus on specialized IT training in guidance, 
- lack of other organized ways of developing the ICT skills (knowledge transfer between the 

practitioners), 
- traditional professional and occupational standards that do not include IT as a mandatory 

skill for guidance practitioners, 
- centralized framework for staff assessment in education (self-assessment tools bare no 

formal recognition), 
- very permissive legal framework where there is no compulsory training in ICT, there are no 

quality standards for using ICT in counselling, 
- in some cases even the lack of equipment (printers, Internet connection or easy access to 

computer). 
 
5.2.3. Assuring a higher trans-sectorial and multilevel applicability of the map of competencies 

Even in Romania the National Classification of Occupations does not refer to counselor 
using ICT, all the practitioners use it (in a blended approach) in a certain amount, but not all the 
competencies are useful for every counsellor. 

Experts in policy and training from all sectors interested could work out a comprehensive 
version of competences, to include definition of competence, to indicate items of knowledge, skills 
and attitudes that are specific 

It would be useful to break down the competence elements in:  
- compulsory and  
- desirable 
Or:  
- basic skills (minimal level) to be acquired by all practitioners during the initial training, 

whatever the field of occupation. 
- different specialized training pathways (maximal level) for preuniversity, higher education, 

or employment.  
To adapt the terms from the map of competences to meet the needs of other groups of 
practitioners from the LLL field. 

 
5.2.4. The expected hindrances to prevent the practitioners adopting the use of the self-
assessment tool and of the e’portfolio in their work are: 

- overloading with tools being unnecessary for accreditation, 
- assessing the skills that are only partially needed in counselling, 
- no perspective of having the self-assessment resolution and the portfolio recognized by 

local / central authorities when the holder aims a job/ sector transfer 
- lack of basic skills in handling the IT equipment and no immediate training available 
- Inexistence of a link between the counsellor and the client, there is no portal enabling the 

client to contact a counsellor for an interview, (self)assessment. 



   

 

 
5.2.5. Including the training modules in the initial or continuous training  

All respondents pointed out that both are desirable.  
- initial training the initiative should materialize in including it in the ‘titularisation’ examination 

or in the standard for accreditation,  
- continuing training – the results would show sooner and be absorbed easier.  

The benefits for schools of having IT-skilled staff in guidance is visible in the various groups 
of clients reached (employed parents), the means of exchanges (forums, blogs, email 
communication) the nature and level of user motivation. 

 
5.2.6. Rethinking and developing the initial and continuous training  

The experts answers swing from positive ones to partial:  
- yes, because it offers a flexible and comprehensive model for integrating responses to the 

modern challenges in profession posed by the alternative learning environments, the need 
for social networking, diversified communication with beneficiaries and providers, it helps to 
identify the strong but also the weak points to work on, 

- partial, if it is not correlated with other legal initiatives at national level. 
 
5.2.7. Practitioners’ training needs (on using ICT as a resource or as a medium) 

Both ways are needed, experts from different levels and sectors see things differently, there 
is no unitary vision regarding training in ICT as medium or resource. 
 
5.2.8. The identified solutions for overcoming the barriers at national level include: 

- recognition of prior learning for the guidance personnel with ICT expertise, and incentives 
for them to train their peers and stay in the system, acquire new positions, 

- lobby by professional associations, united by what they do and not by their background, 
- empowering and encouraging the communities to fund-raise and bring together creative 

energies, giving them a sense of pride and ownership over the results of such kind at the 
local level, 

- running a national training program in using ICT as a medium for practitioners supported 
from the budget, 

- training with international experts of the national trainers.  

 
6. Networking opportunities 
 
6.1. Availability for further involvement in the project 

Piloting the training modules (Simona Jugariu, Luminita Danes). 
Project impact evaluation – by interviewing the key actors involved and reviewing the main 

project products, then issuing a set of observations on the outcomes in relation to the objectives 
set by the project (Mihaela LaRoche, Speran�a � ibu) 

 
6.2. Recommending other interested persons  

The list includes independent consultants, policy advisors in employment sector, training 
providers:  

Luminita Danes – Career Information and Counselling - ANOFM.  
3 Sf. Dumitru St., Bucharest, sector 3 Tel.: +40 21 3139141 Email: luminitadanes@anofm.ro 

Marcela C� lineci 2 Lunca Bradului, Bucharest, sector 3 Tel.: +40 21 3401613 Email: 
marcelamarcinschi@home.ro 

M� d� lina Sfârlogea  madalina_sf@yahoo.com,  
Aura St� nculescu CRAE – 0722478431, 
Simona Luca CCD -  Bucire� ti – 0740194561,  
Teodora Dumitru – CAPP Ilfov - 0722889459,  
Simona Jugariu – CAPP Timis - 0723172220,  
Marin Plosca – CAPP Cluj - 0745255746,  
Maria Amariei – Capp Vrancea – 0729611987. 
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